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Intent 

Statement of Intent 

We are committed to inclusion, working together to make our school a place where every child 

feels happy, safe and is fully included in all aspects of school life. We implement Quality First 

Teaching (Appendix 1) across the curriculum to enable every child to achieve to the best of their 

ability, become confident individuals living fulfilling lives, whilst removing barriers to their 

learning. We promote provision that drives pupil’s wellbeing, attainment and progress whilst 

identifying any additional needs as they arise. We believe that early intervention is key, 

therefore we strive to identify and provide effective early support to children who may be at risk 

of poor outcomes.  

 
 

SEND Code of Practice 2015  

High quality teaching that is adapted and personalised will meet the individual needs of the 

majority of children and young people. Some children and young people need educational 

provision that is additional to or different from this. Schools must use their best endeavours to 

ensure that such provision is made for those who need it. Special educational provision is 

underpinned by high quality teaching and is compromised by anything less. Early years 

providers and schools should know precisely where children and young people with SEN are in 

their learning and development. They should:  

• ensure decisions are informed by the insights of parents and children  

• have high ambitions and set stretching targets for them  

• track their progress towards these goals  

• keep under review the additional or different provision that is made for them  

• promote positive outcomes in the wider areas of personal and social development, and   

• ensure that the approaches used are based on the best possible evidence and are having the 

required impact on progress. 
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Implementation: Teaching and Learning  

 

Planning  

Teachers should refer to the Mainstream Core Standards (KS1) and the Best Practice Guidance 

(EYFS) to inform and steer practice. 

 

 

Teachers should follow the subsequent steps to ensure the most appropriate intervention is in 

place at a universal, targeted and personalised level so that children can make progress both in 

their well-being and attainment. 

 

Five Step Plan for SEN Concerns 

Teachers should follow the Five Step Plan for SEN Concerns (Appendix 3) to guide them in 

addressing specific areas of need, implementing appropriate support and intervention and 

communicating all steps of intervention and support with parents at regular intervals.  

 

SEN Clinic 

Any staff member can discuss the progress, attainment and/or support for a child/ren they work 

with by booking into the SEN Clinic. This takes place weekly, run by the Inclusion Lead. 

Appointments can be booked via the School Calendar by entering “NAME: SEN CLINIC” at the 

desired time. 

 

  

  

 

 

Use Quality First Teaching (QFT) 
referring to the Mainstream Core 
Standards or Best Practice Guidance 
dimensions 

Provision is implemented at a 
Universal Level. 

 
SEN 

support 

 

 

Additional needs are identified and 
provision is implemented at a 
Targeted Level 

Interventions are recorded on the 
Whole School Provision Map and 
progress is tracked on Intervention 
Records (Appendix 2) using SMART 
targets. 

 
Planning 
progress 

 
 

Provision is implemented at a 
Personalised Level following a 
Graduated Response  
(Plan, Do, Assess, Review) 

 A Personalised Plan is implemented 

Needs may be discussed at Local 
Inclusion Forum Team (LIFT) 

Higher Needs Funding (HNF) may be 
applied for  

Statutory Assessment (EHCP) may be 
explored. 

 
High  

Needs 
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Teaching - “All teachers are teachers of SEN children” (Code of Practice, 2015) 

Teachers are expected to make reasonable adjustments to their teaching practice and, where 

necessary, bespoke educational opportunities are planned for to ensure that all children can be 

included in the learning. Effective learning will be assessed in a range of ways, for example but 

not exhaustive of: written record, scribed or transcribed by an adult, video or voice recording, 

photographs. Teachers are expected to ensure the children have equal opportunities and 

access to the curriculum, ensuring that the children have a progressive educational and 

personal journey that enables them to: 

 

- Develop strong fluency and confidence in the foundations in Literacy and 

Mathematics. 

- Lead their own learning through child-led and enquiry-based opportunities. 

- Think critically and make links through a cross curricular approach which is 

underpinned by key texts.  

 

Children should always have access to a range of resources in line with the expectations of 

Quality First Teaching (Appendix 1). Where additional, personalised resources are required, 

these should be sought out in a timely manner, in discussion with the Inclusion Lead and 

parents, if appropriate. All children should be exposed to rich, subject-specific vocabulary 

alongside their peers however, if this is not accessible for an individual then personalised, 

targeted vocabulary should be provided; planned for by the teacher.  

 

Assessment  

All children’s academic attainment and progress is assessed in line with the school’s normal 

practice of inputting subject specific data into SIMS. Children receiving Targeted Provision 

(outlined on the Whole School Provision Map) will have their SMART target reviewed after 6 

weeks, recorded on the Intervention Record Sheet (Appendix 8). If the SMART target has been 

met, targeted intervention would cease for at least 6 weeks to allow the impact of the 

intervention to be monitored. If the SMART target has not been met, the child’s provision would 

be reviewed by the class teacher (in discussion with the Inclusion Lead and parents if 

appropriate) to determine the next course of action to support the child’s needs. 

 

Children with a Personalised Plan or an Education, Health and Care Plan (EHCP) will have their 

targets reviewed at least 3 times per year where progress and next steps are shared and 

agreed with parents. Children with an EHCP will have their overarching outcomes reviewed 

each year at their Annual Review where parents and any outside agency professionals are 

invited. 

 

The Inclusion Lead uses a range of assessment tools and checklists to determine specific 

needs of children. These may include: 

 

● Neurodiversity Checklist 

● Emotional & Behavioural Scales 

● Communication & Interaction Scales 

● Sensory Checklist 

● Speech and Language: ICAN Chart 

● School Stress Survey 

● SDQ Questionnaire 

● Parent/Teacher/Child Voice Questionnaire 

● The Leuven Scales 
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Vulnerable Learners 

All pupils should be constantly supported or challenged as necessary. Careful consideration in 

the ‘barriers to learning’ will enable teachers to form a picture as to how a child’s life 

experiences and opportunities hinder their development in each area of the curriculum.  

● SEND and EAL pupils: resources and support should be planned for, as outlined in this 

policy, to enable all children to have access to the learning. Suitable aids that are 

relevant to the child should be reviewed for their suitability and impact. Where necessary 

a risk assessment should be undertaken.  

● Disadvantaged pupils: children have external circumstances that affect their ability to 

access certain aspects of school. This could affect their punctuality, attendance or ability 

to access the curriculum. The school is expected to identify these contributing factors 

rapidly to ensure every child has the same opportunities to access their learning. This 

may involve discussing the child’s home life with the DSL or FEL.  

● In-year admissions and Persistent Absentees: children who have not attended our 

school previously or have poor attendance are at risk of not being able to access the 

learning. They may have significant gaps in their skills and knowledge that prevent them 

from being able to access specific skills. All children that are new/returned to school 

following a period of absence should be carefully monitored to ensure support is 

implemented without delay. In some cases, it may be necessary to undertake a risk 

assessment.  

 

Extra-Curricular Activities  

All children have the opportunity to sign up to extra-curricular clubs linked to our school’s 

teaching and learning. After school clubs and wrap-around care are run by external providers, 

therefore it is the parent/carer’s responsibility to share with them if their child has additional 

needs that may need to be considered when attending. All children are included in extra-

curricular trips and reasonable adjustments and additional provision is implemented as required; 

this may include inviting the child’s parent/carer along to support.  

 

Parent Partnership 

Liaising with parents regarding the Special Educational Need or Disability of their child(ren) is 

imperative. Where possible, before a child starts at Joydens Wood Infant School, the Inclusion 

Lead will liaise with the parents and the child’s nursery/pre-school or previous school to gain an 

insight into the needs of the child(ren) and the level of additional support required. Information 

gathering and sharing of information is vital in ensuring an effective transition into our school.  

 

Throughout the child’s journey at school, parents will be regularly informed of their child’s 

attainment and progress at parent consultation meetings. If a child has a Personalised or 

Provision Plan, these plans are reviewed at least 3x per year in consultation meetings with 

parents. Staff must use the Five Step Plan for SEN Concerns to inform them of specific intervals 

when parents should be informed and the nature of the information shared. Any additional 

meetings or conversations will be arranged as and when required. All communication and 

information shared must be inputted on CPOMs.  
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Impact 

The Inclusion Lead is responsible for: 

● Developing the school’s SEND Policy.  

● Coordinating interventions and support in liaison with the Class Teacher. 

● Ensuring parental involvement in supporting children’s provision, progress and 

attainment, in liaison with the Class Teacher.  

● Liaising with outside agencies and professionals who may be involved.  

● Updating the school’s SEND register. 

● Updating the school’s Provision Map. 

● Taking children’s cases to the Local Inclusion Forum Team (LIFT) to seek further 

specialist support and advice where required.  

● Completing and submitting outside agency referrals in liaison with the Class Teacher. 

● Working collaboratively with Class Teachers and SLT to ensure that SEND Provision is 

robust, effective and transparent. 

● Ensuring SEND children’s records are kept up to date. 

● Reviewing SEND Provision and interventions annually. 

● Monitoring provision and interventions throughout the year in a variety of ways e.g. 

include environment and learning walks (recorded on an impact form) and review of 

intervention records (Appendix 8).   

 

Additional support 

 

The local authority’s local offer is published on:  

https://www.kent.gov.uk/education-and-children/special-educational-needs  

 

Parents without internet access should make an appointment with Inclusion Lead for support to 

gain the information they require. 

 

 

 

 

 

 

 

  

https://www.kent.gov.uk/education-and-children/special-educational-needs
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Appendix 1 

 

Strategies for all learners – Quality First Teaching checklist 
(including but not exhaustive) 

 

Well organised classroom with labels: words, symbols and/or real life 

photographs 

 

 

Plan by deciding what everyone can learn and then add or remove scaffold 

 

 

Clear lesson structure using “chunking” as a teaching method and using a range 

of learning styles e.g. listening, seeing, doing 

 

 

Implement a range of Active Learner strategies e.g. talk partners, movement 

breaks, random questioning (named lolly sticks) 

 

 

Understanding is demonstrated in a variety of ways e.g. explain to your partner, 

explain to the class, give an example 

 

 

Use of whole class timer 

 

 

Use of whole class now/next and break down instructions 

 

 

Visual timetable  

 

 

Range of groupings within the class e.g. random pairing, mixed ability 

 

 

Five positive comments to one negative 

 

 

Praise is specific and often 

 

 

Memory supported by explicit demonstrating and modelling of memory 

techniques 

 

 

Classroom assistants well planned for and used to maximise learning 

 

 

Key vocabulary is evident and used consistently  

 

 

Pupil expectations are high and clear 

 

 

Behaviour management strategies are clear and used consistently  

 

 

Resources and stimulus are used regularly and consistently e.g. wow moments 

to hook learning, number lines, word mats, maths boxes, phonics prompts 
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Appendix 2 

Intervention Record 

 
Intervention: …………………………………….  Lead by: ……………………………….  

 

Start date: …… End date: …… 

 

Reason for the children in this group: 

 

Aim(s) of intervention:  

 

SMART Target (something that is measurable e.g. for Clever Fingers “By XXX I will be able to thread the lace on the 

shoe on 3 consecutive occasions” this can be the same target for multiple children if appropriate) 

Name Week 1 

(no./tally 

of 

sessions 

attended 

that week) 

Week 2 

(no./tally 

of 

sessions 

attended 

that week) 

Week 3 Week 4 Week 5 Week 6 Week 7 Additional 

week 

Outcomes 

(results of child 

attending 

intervention for 

6-8 weeks – 

linked back to 

original aim). 

 

 

 

         

 

 

 

         

 

 

 

         

 

 

Observation of children in their classroom by intervention leader (to be done once per round of 

interventions e.g. every 6 weeks): 

Name:  Date: What was seen (link to SMART target where possible) – think about 

the skills you are teaching them in your intervention, can you see any 

example of them being transferred into the classroom, make brief 

notes e.g. able to sit calmly on the carpet for 3 minutes during teacher led 

activity (could be linked to sensory circuit), able to wait their turn with their 

hand up (could be linked to LEGO therapy) 
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Appendix 3 
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Communication-friendly classroom 

 

 
 

 
 

 


